Introduction
"And inscribed on his tomb, men say, is this legend: HIC IACET ARTHURUS, REX QUONDAM REXQUE FUTURUS."
1 King Arthur has been a figure of attention for hundreds of years, and interpretations of his legend can be found in countless forms. As the Arthurian saga promises his return, his legend is forever open to retelling and reinterpretation. Arguably the most famous and popular retellings occurred in nineteenth-century England during the Victorian era in England, spanning approximately the length of Queen Victoria's reign .
During the Victorian era, Arthurian legend pervaded British culture, and King Arthur indeed returned to England, not for the last time.
The Victorian era is also heralded as the "Golden Age" of children's literature, due to the new, developing concept of children as their own special category of people with unique needs.
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With an increasing focus on childhood, elementary education was made mandatory and children in schools were encouraged to learn British history through history primers. This new focus on children coincided with a revival of King Arthur's prominence, and several adaptations of the subject were created specifically for children. These adaptations held similar principles and goals as the history texts used in elementary schools at the time. My thesis seeks to examine the ways in which the revival of Arthurian narrative in the Victorian era spilled over into children's literature, and how imperialistic narratives were used as tools of patriotic indoctrination in children's education, particularly of those attending compulsory elementary school. The parallels between the narratives of King Arthur children's stories and the narrative of history primers used Smith 7
versions of the legend soon followed. 9 One of the main sources of information relating to King
Arthur in the medieval period stems from Geoffrey of Monmouth's The History of the Kings of
Britain, a twelfth-century work heavily scored with patriotic propaganda that attempts to create a national hero for Great Britain, offering inspiration through the praise of the nation's ancestors. paintings, novels, poetry, and plays. 11 In a way, the reintroduction of King Arthur in the Victorian era served as a way for King Arthur to figuratively return and "save" Great Britain from the perils of social, political, cultural, and economic strains caused by industrialization, at least according to the upper classes.
The History of the Kings of Britain
England began to establish a glorified history for itself because of the tension occurring between classes and communities within the country. As Great Britain simultaneously expanded its empire geographically, the idea of a national identity was imperative for a sense of unity to exist. History books became immensely popular during the time period, and they almost exclusively focused on England's achievements as a nation, without particular regard for any outside countries-"the historian's task was merely to describe and applaud." 12 Doing so meant compiling both fictional and factual elements of England's past, and no figure was as well known or as highly associated with the history of England as King Arthur.
To understand the relationship between King Arthur and the recognized, "authentic"
history of England at the time of the rise of Victorian medievalism, one must also understand the function of history as a concentration during the time period. At the time, history was generally considered to be a subdivision of philosophy rather than its own area of study. The growing desire to unearth the nation's past and recover its record during the Victorian period led to an interest in uncovering more about King Arthur, as well; however, the so-called history of King The nineteenth century's fixation on altering and styling King Arthur to fit cultural preoccupations is also an example of the tenuous and ever-changing legend of King Arthur throughout history. Arthur, then, was very much a mythical figure, and the general public knew and accepted this; in fact, the myth only enhanced his fame and reputation. A growing interest in fairy stories was concurrent with the rise of Victorian medievalism, and served as a form of nationalism in that it created a celebrated folklore for the country. The desire to rediscover the story of Arthur and his place in English history was largely for the same purpose: to establish an English hero, an ideal for the public. Along with the idea of medievalism, the concept of a national myth laying the framework for an imagined, restored society became deeply prominent in the time period, and King Arthur fell conveniently into the desired framework. Chandler argues that there are two parts to the concept of Medievalism: naturalism, including the heroic codes of action of simpler times, and feudalism, which imagined earlier social structures as more stable and harmonious. Both aspects contribute to the idea of establishing a "coherent world England's contemporary, imperial rights and its shining, storybook past.
Closely tied to the idea of medievalism and feudalism was the concept of chivalry.
Chivalry encapsulated a variety of ideas, but ultimately it served as a knightly code of conduct: The age of chivalry is gone. --That of sophisters, economists, and calculators, has succeeded; and the glory of Europe is extinguished forever. Never, never more, shall we behold a generous loyalty to rank and sex, that proud submission, that dignified obedience, that subordination of the heart, which kept alive, even in servitude itself, the spirit of an exalted freedom. The unbought grace of life, achieved defense of nations, the nurse of the manly sentiment and heroic enterprise is gone! It is gone, that sensibility of principle, that chastity of honor, which felt a stain like a wound, which inspired courage while it mitigated ferocity, which ennobled whatever it touched, and under which vice itself lost half its evil, by losing all its grossness. . . .
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However, what he did not know was that chivalry would make a comeback in the rise of Victorian medievalism. The ideas of feudalism and chivalry are intimately bound together, and as interest in medievalism grew, so did the idea of chivalry. Arthur and "The Golden Age of Children's Literature"
The ideas of the medieval revival in the nineteenth century, including the spread of the racial and religious superiority of Britain, the justification for expansion, and the argument for maintaining social and political hierarchy, explains why King Arthur and the Middle Ages were suitable models for Victorian citizens. Views of England's past (based on a mix of history, myth, folklore, and nostalgia), offered a perfect validation for its future successes and pre-eminence.
The individual values that the medieval revival advertised, including the code of chivalry, also greatly affected the way in which Victorians were expected to behave. All of these ideas and values were promoted at the same time that children's literature grew more popular, and predictably, the two developments intersected in various ways.
An interest in the study of adolescence began in the early 1800s. Childhood was identified as a category separate from adulthood, and for the first time, childhood came to be understood as a special period of life in which goodness and innocence reigned within a person.
Taken together with changes occurring socially and industrially in England, the consciousness of 28 Chandler, A Dream of Order, 232.
Smith 15 the importance of childhood lent itself to the rise of education for children, as well as the development of a new genre of literature, aimed specifically at that demographic. This new genre of children's literature began as a method to teach and instruct children on moral behavior-as childhood began to be regarded as a period of innocence and incorruptibility, many believed that this period had to be utilized to teach children the mores of how they should live their lives as adults. 29 Children's literature in the nineteenth century was aimed at a middle-class audience, most likely because it was written and developed by members of the middle class and upper class, who wrote with their own goals and concerns in mind. Even so, members of all classes read children's literature. 30 In fact, because literacy levels were low among children and the lower classes in the early nineteenth century, several organizations began circulating reading material for these audiences to help remedy the inequality of education. This reading material often fulfilled a moral function, spreading messages of Christianity or British imperialism, which provided the child reader lessons to learn and behaviors to adopt.
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However, the evangelical instructional writings for children were soon disposed in favor of fictional, imaginative narratives such as fantasy and fairy tales, which became highly popular in the mid to late nineteenth century. J.S. Bratton notes that the structure of the children's fiction is important in determining its effectiveness on a child's mind. " [The] romance element in the stories also had a force independent of the message it is made to carry because it passes into the realm of fantasy, the enactment of possibilities beyond the restraints of direct experience. 36 The stories were particularly targeted toward young men, and they encouraged boys to develop "masculine" virtues, including strength, loyalty, purity, and bravery. A number of the Arthurian narratives for children even feature "Boy" in their titles, marking their intended audiences clearly. Most adaptations for children were not targeted particularly for girls, as the knightly protagonists of the stories were exclusively male. Nonetheless, girls were encouraged through the narratives to develop the virtues considered "feminine," including gentleness, mildness, reserve, and politeness. They were invited to think of the boy knights as their protectors, taking on limited roles and foreshadowing their adult lives: "boys act, while girls watch." 37 Though the instructions for children in King Arthur adaptations were strictly gendered, both girls and boys were "encouraged to act out stories from history or literature, learning to pattern their own responses after the great men and women of the nation."
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What mattered more than the actual plot of the Victorian King Arthur tales was the characterization of the knights, which the child reader could then accept and attempt to emulate.
In fact, a feature of most Arthurian adaptations, both for children or otherwise, included simplified characterizations: "the gentle Percival, the patient Gareth, the brave Gawaine, the What separates Sir Galahad from the other knights is that he becomes the chosen one to take on the quest of the Holy Grail. The "Perilous Seat," is a chair in which no one can sit except the one deemed worthy enough to take on the quest: "this high quest he only shall attain who hath clean hands and a pure heart, and valour and hardihood beyond all other men." 46 All others who attempt to sit in the seat immediately perish, and it remains covered until Merlin foretells the coming of the knight. When he sits in the seat, "…all the knights of the Round Smith 22 make him a knight-to which he agrees. Launcelot knights him, discovering that Beaumains's name is actually Gareth, and he is actually the brother of Sir Gawaine. The damsel is initially upset that Arthur offers her no more help than a kitchen hand, but when she sees how aptly he defeats all of his foes and discovers that he is of noble birth, she realizes how worthy a defender he is. When he succeeds in saving the lady from the Red Knight, she agrees to marry him and all of the knights admire his skill, acclaiming that he is "a full noble knight." 51 Lanier's presentation of Gareth's tale is a perfect fit for young readers because Gareth is a paragon of the dutiful child who is rewarded for good behavior. In this story, Gareth is repeatedly described as a young boy, and respected because of his uncomplaining conduct despite his age. His tale is one of the lengthier ones of all the knights, and it seems a particularly appropriate story for instilling ideas of chivalry and patriotism in boys of the Victorian era.
Gareth is patient, respectful of maidens, and meek, yet strong and brave in battle and unafraid to die on behalf of Arthur and his court: "Damsel…I will not go from you whatsoever ye say, for I have undertaken of King Arthur for to achieve your adventure, and I shall finish it to the end, or I shall die hereafter." 52 His example fulfills many of the ideals of Victorian medievalism, as far as how a young man should behave and the standards to which he should hold himself, regardless of the type of work he is doing. It certainly fulfills Lanier's goal of creating a narrative for boys in England and America, inspiring nationalistic ideals and the types of behaviors that should accompany them.
Though the majority of Arthurian children's adaptations were written for a young male audience, not all were targeted toward boys only. Six Ballads of King Arthur, a work written for children in 1881, was published anonymously under the pseudonym, "Your Loving Granny."
51 Ibid., 98. 52 Ibid., 78.
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The introduction maintains, like so many other adaptations, that this work is largely drawn from
Le Morte d'Arthur, but abridged for the enjoyment of the children reading it. Additionally, though the author of the book remains unknown, the implication is that "Granny" is a woman, and nowhere does it say that the work was written specifically for boys-only "children." In this adaptation, the tales focus on King Arthur much more than any other knight, and the obedient child who pulls the sword from the stone does not even desire power-he merely wants to serve his foster father, Sir Ector. "'I am / Beholden so to you, / Command me, and may God me help / I will your bidding do.'" 53 This attitude of respect and deference to elders is a Victorian ideal that applied to both male and female children. The ballads themselves also focus heavily on the women, as well as the men, of Arthurian legends; for instance, in the ballad entitled, "The Marriage of King Arthur," Guenevere's admirable qualities are heralded as Arthur "loved but only her," and Merlin says of her, "For beauty and for fairness too / No maid can her excel." 54 In this way, though the descriptions certainly still fall within the gender norms of the time, and the example is unusual among the majority of the adaptations, Six Ballads explicitly appealed to both boys and girls as guides for the behaviors they should emulate.
Teaching History in the Victorian Era
These examples of Arthurian adaptations for children provide only a few of the many instances in which children were encouraged to emulate the characters they read in the stories, as In the early Victorian era, virtually all education, if it occurred at all, occurred in the household. At the turn of the nineteenth century levels of education widely varied, and the status of your family, as well as where your family lived, largely determined how much education you received as a child. A national system of education was instituted in 1870, and when it was, levels of learning varied less widely among children, though still considerably. For instance, even when it was instituted, girls did not often have the opportunity to learn inside the classroom until the early twentieth century. 57 Also, children from wealthy families often attended elite Public Schools, while working-class children attended compulsory elementary schools. 58 At first, the upper classes frowned at the prospect of the lower classes becoming increasingly literate and attending school, but soon education, especially in the light of many changing economic and social conditions in England, came to be seen as an effective means of controlling social norms 55 Mancoff, British imperialism and the public school system shared inextricable and close ties to a huge extent in the late nineteenth century, though it can still be seen in public schools today. 61 If imperialism was a major component of learning history during the Victorian era, so was the idea of personal responsibility and duties. Children were guided to learn how they could play their individual parts in maintaining England's status as a great nation.
As previously mentioned, the study of history was only just beginning to be considered its own discipline. In the 1870s, history became its own subject in elementary schools, and it likewise became an important part of the English curricula. 62 In elementary school, teachers used literacy primers, which used the narrative structure of storytelling, to teach history, rather than traditional textbooks. Formal textbooks were only available for instructional use in secondary and elite schools, not elementary schools, until well after the turn of the twentieth century. 63 The ideas of imperialism permeated these history primers, similar to the lessons that infused King
Arthur stories presented to children. Each taught that Britain, as an empire, was tied together When we look at a map of the world, and see how wide is the red that marks the British empire, we may well feel proud…Our race possess the colonial spirit which French, Germans, and Spaniards do not possess: the daring that takes men into distant lands, the doggedness that keeps them steadfast in want and difficulties, the masterful spirit that gives them the power over Eastern races, the sense of justice that saves them from abusing this power and attaches those they rule with so…strong an attachment.
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The language employed in Warner's history primer in many ways harkens back to adaptations of
King Arthur stories. Farrington's Tales of King Arthur and His Knights of the Round Table
claims that while the actual medieval knights may not exist in contemporary society, their heirs live on and the "Teutonic race" continues to inspire and instruct: "…the spirit of the ideal knight lives, and in our gentlemen we see so richly blended that keen sense of honor, generosity, courtesy, and Christian tenderness and helpfulness, the same influences that developed and molded The Knights of Old." 68 The idealization in the descriptions of British men, reference to their exotic adventures and missions, and the superiority of the British over all other races can indeed be seen in both mediums. In this way, historical textbooks often held that "race" showed common connection to the idea of a national "character." all the willfulness and savagery of these ancestors of ours, we read of much that reminds us of the sanctity attaching to the idea of the modern English 'home.' The children reverenced their parents, were ever ready to serve them, and even to die for them if occasion so required." 71 The author of the historical reader creatively sneaks in models of behavior for children by creating the idea that children today should be just as willing to be obedient to their parents as their ancestors were. Compared to the portrayals of Gareth obediently waiting to be knighted, Arthur desiring to follow the wishes of his father, and Galahad taking on the daring quest for the Holy Grail on behalf of his king and country, the lesson of servitude has several recurrences in both the format of history lesson book and Arthurian children's story.
Youth organizations also sprang up in elementary schools as a way for children to become more involved in the patriotic cause of imperialism. Among these organizations was the Lads' Drill Association, established in 1899, which promoted basic military training for boys.
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However, countless others sprang up with similar purposes, including the Church Lads' Brigade and the Jewish Lads' Brigade, which had similar missions but also attached religious responsibilities. However, perhaps the most enduring of these organizations was the Boy Scouts, 71 Yonge, English History Reading Books, 22. The structure of the history primers and of Arthurian children's literature are paralleled in that they both strive to serve as instructional tools of social norms and simplify stories in order to make them suitable for young readers, with the end goal of creating a unified nation and society where the elite and the masses were bound together. Both also emphasize the value of heroic "forefathers," who display the qualities of good citizenship and patriotism.
Conclusion
The general cultural attitude toward King Arthur in the nineteenth century can be neatly summarized by Winston Churchill: "None the less, to have established a basis in fact for the story of Arthur is a service which should be respected. In this account we prefer to believe that the story with which Geoffrey delighted the fiction-loving Europe of the twelfth century is not all fancy. It is all true or it ought to be; and more and better besides." 77 Considering that Churchill was a schoolboy in the 1880s, a peak period for the presence of Victorian medievalism, his attitude toward the subject of King Arthur is not surprising. Arthur stories for children when he was a child. As he explains, the history of King Arthur as it has been told throughout the centuries may not have existed in actuality, but more important is the fact that regardless of whether or not it existed, it contributed immensely to the recognized history of the Victorian era, and is a valued and respected aspect of the nation's identity.
The revival of King Arthur stories in the Victorian era was a result of a general interest in medievalism, and King Arthur was "the beautiful incarnation of all the best characteristics of our nation." 78 This interest manifested itself in children's literature, as well, as it was believed that children had to be taught virtues at a young age. The highly edited Arthurian narratives cultivated a sense of nationalism, citizenship, and identity in children, which was paralleled in the history books of elementary schools of the same time period. Both sought to create social, national, and imperial identities in Great Britain's youth in an attempt to solidify a unified nation.
78 Sharpe's London Journal, 9 (1849) , 374, qtd. in Barczewski, Myth and National Identity, 13. 
